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A. Vision (40 total points)

 Available Score

(A)(1) Articulating a comprehensive and coherent reform vision (10 points) 10 6

(A)(1) Reviewer Comments:
 

Rutherford County Schools serves 8700 students in a rural area of western North Carolina. In 2008/09 the district brought
together community, business and education leaders and developed a plan to ensure RCS students graduated prepared for
success in the global economy.  At the heart of the  plan was “a vision to create a personalized learning pathway tailored to
each student’s needs that would lead to high school graduation and readiness for career or college.” In 2010, RCS launched
its “Going G.L.O.B.A.L.” initiative to accelerate its plan.  The initiative provides technology, tools and 21st century instruction. It
includes implementation of a 1:1 digital learning environment in middle and high school coupled with a range of digital tools
and on-line platforms for assessment, instructional improvement, communication, professional development, and guidance.

RCS has coupled this effort with instructional coaches who support teachers in using technology and integrating it in their
classrooms, graduation coaches who focus on preventing and recapturing dropouts, mentoring, and a significant focus on
enabling students to obtain college credits while in high school.

The district’s RTT-D proposal builds on this base and, in the district’s words, would “enable us to enhance our Going
G.L.O.B.A.L initiative.”  Specifically, RTT-D funds would be used to expand technology access in elementary schools, to pick
up the continuing costs of existing 1:1 computing in secondary schools, to expand the software offerings used to provide more
personalized instructional recommendations and individual pathways for students, to train teachers to use these new tools well,
and to provide technical infrastructure and support.

The district is to be commended for its early, strategic and consistent focus. A clear strength of the vision is that it builds on an
approach of several years' duration that has led to decreased achievement gaps and increased graduation rates.  The district
has examined its current status, identified gaps where more resources are needed to advance its overall strategy and then
crafted this proposal to address them.  

However, the vision has some weaknesses as well. First, neither the vision statement nor other sections of the application put
forward a clear approach to ensuring personalized student support grounded in “common and individual tasks” as called for by
the selection criteria. The application references new software programs that would create personalized learning
recommendations, but there is no depth or detail on how this work would take place, how teachers would support students in a
personalized environment, or how instruction would need to change. Second, the proposal calls for significant investments in
IT, yet the vision (and indeed the entire application) does not provide significant insights into how all this technology would be
used by students, teachers and parents to improve performance.  Third, in the area of equity, there is insufficient attention in
the vision section or elsewhere in the proposal (other than a discussion of RTI) towards how to address the needs of
underperforming groups and accelerate their progress in order to close achievement gaps.  There is also insufficient attention
to ensuring students most in need have access to the most effective teachers. 

Overall, the district builds on a strong and coherent base.  Its vision for going forward has some significant strengths, but it
does not fully articulate a clear and credible approach to deepening and personalizing student learning. For these reasons, the
rating for this section is in the mid-range.

(A)(2) Applicant’s approach to implementation (10 points) 10 8

(A)(2) Reviewer Comments:
 

RCS plans to implement its approach in all schools with all students based on the general argument that a district-wide, K-12
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strategy is needed for the district to meet its goals that all students graduate college and career ready. The district does not
offer any specifics to support this argument, however. The application provides the list of participating schools and the required
information about numbers of participating students.  Most schools in RCS enroll a fairly high percentage of low-income
students. For example, the percentage of students from low income families in district elementary schools ranges from 57% to
84%, with 6 of the 7 schools at above 65%.

Given the district’s vision, as described in (A)(1), and the high level of need across all the district’s schools as evidenced by
the percent of low-income students, a district-wide implementation is reasonable. 

Overall, this response receives a rating at the low end of the high range.

(A)(3) LEA-wide reform & change (10 points) 10 7

(A)(3) Reviewer Comments:
 

Given that RCS proposes that all district schools participate in the initiative, it is understandable that the district did not provide
a plan for scaling into district-wide change beyond the participating schools.  The district should not be penalized under these
circumstances.

The district also failed to provide specific logic model or theory of change of how its plan will improve outcomes for all
students.  Given that the proposal intends to build on current work, the application would be strengthened by a clear theory of
change showing how the planned activities would be "value added" above the current work the district is doing and accelerate
the district's improvement of student learning outcomes.

Looking globally at the response under these circumstances, this response receives a score at the high end of the mid-range.

(A)(4) LEA-wide goals for improved student outcomes (10 points) 10 4

(A)(4) Reviewer Comments:
 

RCS has identified goals and set targets in all the required areas: percent proficient in Algebra 1, percent of students meeting
ACT benchmark scores, percent of student proficient in both reading and math, decreasing gaps on the prior three measures,
increasing graduation rate, and increasing college enrollment. 

Most of the targets appear on their face to be fairly ambitious.  However, the district does not explain the relationship of its
achievement targets to State ESEA targets (whether they are the same or more ambitious); nor does it provide subgroup
targets for college enrollment or for subgroups whose performance is above the state average.  On this final issue of
subgroups whose performance is above the state average, the applicant elected to set no targets rather than aiming towards
accelerating performance above the state average. Overall, while with some exceptions as noted the targets appear to be
“ambitious yet achievable”, the application would have benefited from target more explanation and justification of the targets to
aid in the evaluation of their reasonableness.

The district does not provide any explanation of how its vision is likely to result in meeting these targets.  Clearly, looking at
the application as a whole, the district believes that its Going GLOBAL initiative and the enhancements provided by the grant
will increase performance on all these measures.  However, given the weaknesses identified in the vision (see comment
above), the application is not entirely convincing.

For these reasons, a mid-range score is appropriate.

B. Prior Record of Success and Conditions for Reform (45 total points)

 Available Score

(B)(1) Demonstrating a clear track record of success (15 points) 15 5

(B)(1) Reviewer Comments:
Over the past four years, RCS appears to have demonstrated significant success in reducing gaps and improving graduation
rates. It also has a record of providing teachers with student achievement data to improve instruction. However, the district has
not provided adequate data on overall achievement trends. Moreover, its record on low performing schools is not significant
and it has not fully demonstrated that students and parents have access to student performance data in ways that inform and
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improve participation, instruction and services.

Specifically, achievement gaps between state and district performance appear to have narrowed in Algebra I and in Grades 3-
8 reading/math combined, especially for students who are ELL, Hispanic, or educationally disadvantaged. At the same time,
cohort graduation rates have risen by 14.5% since 2009, with particularly substantial gains for Hispanics. Unfortunately, data
charts the district supplied are extremely limited, making it difficult to fully understand the scope of progress or to ascertain
specific numbers and percentages unless they are provided in the text. Moreover, the district does not provide data on overall
or subgroup achievement over the past four years so it is not possible to determine whether achievement has increased
overall or by subgroup.

RCS points to one low performing school – an alternative school for grades 6-12. The district has put in place improvement
plans, including a stakeholder team, a comprehensive plan to align curriculum, instruction, assessment, data-assisted
professional development, and regular meetings to analyze progress. The application does not provide information on the
implementation of these strategies or the impact they might be having on school success, making it difficult to evaluate
whether it has achieved “ambitious and significant reforms” in its lowest achieving or low-performing schools.

In terms of making individual student achievement data available, the district has a range of assessment data available for
teachers to use to improve instruction. This includes formative and benchmark data. Teachers also use screeners and
checklists in K-2. Teachers are supported by instructional coaches in interpreting and using data to improve instruction,
although the intensity, availability and quality of that support is not clear from the application. Moreover, the application is not
clear whether and how these data are made available to parents and students or how data is used to inform participation or
services.

Given these limitations in the evidence presented, a rating in the low mid-range is warranted.

(B)(2) Increasing transparency in LEA processes, practices, and investments (5
points)

5 1

(B)(2) Reviewer Comments:
 

RCS appears to be committed to transparency and is a recognized leader in financial management and transparency. It was
recognized in 2012 by the NC State Treasurer for making multiple years of Consolidated Annual Financial Reports and other
financial records available on its website and developing clear and useful board reporting and budgeting tools. It invites public
comments on financial reports from the public.

Despite this admirable record, in it’s the application the district does not address whether it makes available the specific salary
and expenditure information called for by RTT-D.  In the absence of such information, this response must be rated low.

(B)(3) State context for implementation (10 points) 10 7

(B)(3) Reviewer Comments:
 

In its application, RCS describes North Carolina's strong and successful legislation and policies to support innovation and
reform.  RCS clearly believes that State policies such as its College and Career Promise to make college affordable, the North
Carolina Investing in Rural Innovative Schools project, adoption of the Common Core standards and the forthcoming
development of a state on-line Instructional Improvement System, provide the conditions that allow the district’s plan for
personalized learning to flourish.

However, the district does not make the case that the state provides the conditions and autonomy to allow RCS to successful
execute all its strategies.  Despite the lack of positive evidence that there is not conflict, on its face there is no reason to think
that the strategies proposed would be in conflict with state requirements.  Moreover, the SEA letter supporting the application
does not indicate any concerns regarding policy conflicts.

For these reasons, a rating at the high end of the mid-range is appropriate.

(B)(4) Stakeholder engagement and support (10 points) 10 9

(B)(4) Reviewer Comments:
 

RCS has demonstrated meaningful stakeholder engagement and support.
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In 2008/09 the district carried out an inclusive planning process to develop a common vision for future of the district’s
education system.  Political and business leaders, teachers, local school councils, parents and community groups were
involved in providing input into the resulting plan to enhance 21st century teaching and learning and to advance
implementation of a 1:1 digital learning environment. The school board adopted the plan and launched an educational
foundation to support the effort, known as “Going G.L.O.B.A.L.”

The district’s RTT-D proposal builds on this strategic planning process and, in the district’s words, would “enable us to
enhance our Going G.L.O.B.A.L initiative.”  The district shared a grant overview with teachers, principals, local school councils
and community groups.  Teachers were surveyed regarding their support for the proposal.  Of 539 surveyed, 416 responded,
and of these, 405 supported the proposal.  Thus 75% of all teachers showed support, and 97% of those who responded were
supportive.

The application also includes letters of support from the County Manager, local economic development agencies and
organizations, local business, a local community college, and a local foundation that has a significant partnership with district
schools.

Overall, while the district does not appear to have done extensive outreach and input gathering on the specifics, its
collaborative engagement of multiple stakeholders in the development of the overall district vision and strategy which this
proposal advances, coupled with the evident support of teachers and local organization and stakeholders, merits a rating in the
high range.

(B)(5) Analysis of needs and gaps (5 points) 5 1

(B)(5) Reviewer Comments:
 

In its response to (B)(5), RCS summarizes the analysis it has done thus far of its current status regarding achievement and
community context.  However, RCS does not put forward any plan for future analysis of the implementation of personalized
learning environments and the logic of the proposal, or any gaps the plan will address.  Because the district does not provide
any evidence of the plan called for in the selection criteria, this response warrants a low rating.

C. Preparing Students for College and Careers (40 total points)

 Available Score

(C)(1) Learning (20 points) 20 7

(C)(1) Reviewer Comments:
 

In its response to (C)(1), RCS provides a comprehensive inventory of the various activities and initiatives it has underway
currently to implement its Going G.L.O.B.A.L. strategy.  However, the district proposes only a narrow set of new activities to
improve learning and teaching and does not offer a credible high-quality plan for implementing this activities in ways that will
accelerate student learning.

RCS describes a range of activities and initiatives currently underway to engage and empower students and ensure feedback
and personalization including:

Meeting the individual needs of elementary school students via regular use of assessment data ( early childhood
screens, AIMSweb, Measures of Academic Progress, Reading 3D), Personalized Education Plans (a state requirement
for at-risk students), and  Response to Intervention.
Personalizing instructional content via (1) Burst: Reading designed to couple assessment data with individualized
recommendations for instruction; and (2) Compass Odyssey designed to create a personalized “learning path” for each
student based on MAP scores.
Identifying and pursuing goals linked to college and career readiness (career exploration begins in elementary school;
middle and high school students use Career Cruising for career exploration, course planning and registration aligned
with career pathways, resume building, and graduation plans).
A range of approaches and environments across the district, with an emphasis on acceleration and college and career
readiness (middle school rigor program; high school acceleration via AP, early college high school; CTE programs)
Access to diverse cultures through a World View program
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An opportunity for deeper learning via the NC Graduation project.

Many of these activities align with the selection criteria, although given the summary nature of the descriptions, it is difficult to
evaluate the quality and depth of the current work.

Building on the work already in place, the district plans to use its RTT-D funds to purchase three major instructional
improvement programs:

Compass Odyssey. This program, already in use in all elementary schools, would be expanded to middle schools.
Renzulli Learning.  An expansion of the Odyssey program, Renzulli would in the districts words “generate a personal
profile of each student including interests, learning styles and expression styles further supporting teachers’ ability to
design differentiated plans…and challenging students to think more deeply…[and] will allow us to more fully utilize the
MAP data...”
GradPoint. This program would be purchased for middle and high schools to identify “individual learning paths.”

For each of these new activities, the district has provided a general goal, timeline, deliverable (which is merely a reiteration
that these are to be purchased), and a long list of responsible parties.

While each of these new programs may be powerful supports for student learning, the district does not have a rationale for
why these were selected, an analysis of how they will meet the needs of teachers and students, or high quality plan for how
these will be implemented. The proposed plan would benefit from attention to not only purchasing of software but also to
training teachers and students on how to use them, how they will be integrated into planning and instruction, how they will (or
will not) provide accommodations for high-need students, and how they will engage and provide feedback to students. 
Moreover, given the significant amount of data generated by the multiple software tools the district is deploying, the plan would
benefit from more attention to how teachers and school leaders as well as parents and students are supplied easy to use and
useful data, prepared and supported to understand and make use of the data to refine goals, modify instruction, track
progress, etc…

Given the limitations in the plan to improve learning and teaching, this response will be rate in the bottom of the mid-range.

 

(C)(2) Teaching and Leading (20 points) 20 4

(C)(2) Reviewer Comments:
 

In its response to (B)(2), the district provides a summary of the myriad of support and development activities currently available
to teachers.  These include professional development regarding the Common Core and use of benchmark assessment data,
the NC teacher evaluation system, and the school improvement team process for reviewing school data and planning for
improvement.  The district also notes strategies such as PEP, RTI, and state and district surveys as contributors to the district
strategy to help teachers adapt content and instruction and improve practice.  Not mentioned here, but evident elsewhere in
the proposal, is the focus on ensuring teachers have individual student data and the tools to use the data to inform and
personalize instruction. The district clearly has a reasonable set of professional learnng offerings and support in place.

The only new activity to help educators improve instruction and personalize learning mentioned in this section of the proposal
is the intention to contract with national consultants to provide professional development on differentiated instruction, blended
classrooms and instructional strategies.  Elsewhere in the proposal it appears that the district also intends to hire four
instructional coaches to support teachers in using new assessment and instructional improvement resources and integrate
them into their teaching.

The district provides no plan – including no goals, activities, timelines, or deliverables – for how it would move forward work to
strengthen teaching and learning.  There are no specifics of how the new professional development would be integrated (or
not) into existing structures, how it would build on-going teacher and adminstrator capacity, or how it would prepare teachers to
make best use of technology and digital learning investments.  Moreover, the district does not address how it will improve
teacher and principal effectiveness using feedback drawn from the evaluation systems.  Nor does it address increasing access
to effective teachers. While RCS may well have, as it states, “a comprehensive and high quality professional development
model,” the application does not provide evidence of a credible plan for moving forward and implementing a coherent and
effective approach to strengthening educators capacity to support student progress and personalize learning.  Thus, this
response merits a low rating.

D. LEA Policy and Infrastructure (25 total points)
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 Available Score

(D)(1) LEA practices, policies, rules (15 points) 15 7

(D)(1) Reviewer Comments:
 

RCS is a relatively small district that does not share the organizational challenges of supporting schools that larger districts
face.  There is regular contact with school leaders through monthly meetings and school visits.  RCS does not appear to plan
any changes in the district organization to facilitate personalized learning. 

RCS board policy is to support school-level decision-making.  School leaders have flexibility concerning hiring and use of
school-level budgets.  Schools do not appear to have flexibility regarding calendars and the application does not speak to
flexibility regarding other factors such as schedules, staffing models and educator roles. In its application, the district does
commit to reviewing policies and adapting them to provide more flexibility and autonomy for schools. However, it provides no
specific plan for doing so.

The response does not address whether students have the opportunity to progress and earn credit based on mastery nor
does it speak to whether students have the opportunity to demonstrate mastery of standards at multiple times.

The district does suggest that it provides adaptable and accessible learning resources and strategies, pointing to laptops,
whiteboards, and other technology tools that all individualization of learning for English Language Learners and students with
disabilities.  However, the district does not provide any specific evidence to support this claim.

Given these strengths and weaknesses, this element receives a rating at the low end of the mid-level.

(D)(2) LEA and school infrastructure (10 points) 10 5

(D)(2) Reviewer Comments:
 

Rutherford County Schools has already make significant progress in ensuring access to content, tools and learning resources
for all students, parents and educators through their 1:1 laptop initiative in grades 6-12 and for all teachers. This provides
access to a range of digital learning content for students and for teachers (e.g. ANGEL for lesson planning, communications
and assignments). Their proposal is to expand tablet and laptop access for students in all elementary schools as well.  They
have also invested significantly in their fiber network and wireless infrastructure and plan to do major upgrades under this
grant.  As part of the work they would create wireless hotspots for county residents, one-third of whom do not have adequate
broadband access.  

RCS has also has invested in technical support to ensure the success of its current technology. They have a tech support
team and response time to middle and high schools is less than 4 hours.  A help desk technician at each school leads
students in assisting with technical issues.  They plan to expand instructional coaches by 4 and technicians by three to ensure
sufficient support. 

RCS does not yet have interoperable systems but states that its “immediate goal” is to transition to interoperable data systems,
including Power School, the new state Cloud Financial and HRMS packages and the new state instructional improvement
system.  These new systems would have the capability to provide students and parents to export information in an open data
format.

The district provides a high level plan for moving toward interoperable systems and some more detail on updating wireless
infrastructure and enhancing tech support. It does not provide a plan for purchasing and implementing use of 1:1 computing in
elementary school, but it does have a track record of providing necessary tools and resources as well as technical support for
their use in middle and high school.

Overall, given the strengths of the district’s track record and commitments to move toward interoperable and open data
systems, coupled with the lack of detailed plans and lack of current interoperability, this response merits a mid-range rating.

E. Continuous Improvement (30 total points)

 Available Score

(E)(1) Continuous improvement process (15 points) 15 2
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(E)(1) Reviewer Comments:
 

When the district first launched its Going G.L.O.B.A.L. initiative it used a collaborative process to develop an evaluation and
monitoring plan that goes through December 2012.  It then states generally that decisions regarding continuous improvement
will be based on a variety of data such as surveys, administrator observations, school improvement meetings, technical
infrastructure audit, etc…Finally, it states that the grant manager will develop a monthly report identifying completed activities,
projected activities, and changes to plan made and under consideration. The district does not provide any more detail about its
thinking of how it could put in place a rigorous continuous improvement process or any elements of a continuous improvement
plan. Thus, a low rating is appropriate.

(E)(2) Ongoing communication and engagement (5 points) 5 1

(E)(2) Reviewer Comments:
 

RCS does not explain in its response to E2 its strategies for on-going communication and engagement with stakeholders,
other than to state that there will be a project webpage to disseminate information related to the grant.  However, looking at
the application in its totality, it is apparent that the district does have standard vehicles for community input and engagement
of teachers and principals that it presumably would use as it carries out the RTT-D effort.  Because its response is so
undeveloped, a low rating is appropriate.

(E)(3) Performance measures (5 points) 5 1

(E)(3) Reviewer Comments:
 

About half of the district’s performance measures appear to be both ambitious yet achievable and (in the case of the district
selected measures) useful for providing important formative information.  However, some measures lack ambition or rationale
for inclusion. 

The district-developed measures around college and career readiness are particularly to be commended. One measure is the
percent of seniors who graduate with college credit.  The district has set at 2016-17 goal of 75% overall. It has also chosen to
use ACT College Readiness Benchmark Score and results from ACT WorkKeys as indicators of college and career readiness.

However, the targets for certain measures seem to lack ambition.  For example, the district has set the percentage of students
who meet projected growth on MAP as a measure and set as its target for overall growth in grades 4-8 and increase of only 5
percentage points over 5 years (from 51.5% to 56.5%).  Similarly, its current FASFA completion rate is 59% and its final target
is 64%.  Given that schools can fairly easily require students to submit a FASFA and reach 100% targets, taking 5 years move
from 59% to 64% is not an ambitious target.  The district has not set any targets for teacher and principal effectiveness.

In addition, the district does not provide a strong rationale for the selection of its district-determined targets. The basket of
college and career readiness measures and the use of projected growth on MAP appear to be useful and appropriate.
However, the application would have benefited from a rationale for why attendance is the most appropriate non-
cognitive/social-emotional measure for this project.

Finally, the district provides no information on how the measures will provide information tailored to its proposed plan (called
for in (E)(3)(b)) nor any information on how it will review and improve the measures over time (called for in (E)(3)(c)).  

Given that the district did not address two subsections of this selection criteria and that some of its performance measures do
not appear to be “ambitious yet achievable”, this response is rated in the low range.

(E)(4) Evaluating effectiveness of investments (5 points) 5 0

(E)(4) Reviewer Comments:
 

RCS does not provide any information about how it plans to evaluate the effectiveness of RTT-D activities or efforts to more
effectively use time, staff or other resources.  Thus, a low rating is warranted.
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F. Budget and Sustainability (20 total points)

 Available Score

(F)(1) Budget for the project (10 points) 10 4

(F)(1) Reviewer Comments:
 

RCS requests $20 million to support its RTT-D proposal. The major budget items include:

Personnel and Benefits- $1.6 million (project manager; 4 instructional coaches to train on new software and integration
into instruction; 3 Tech support technicians)
Improving wireless networks and security - $1.4 mil
Elementary school laptops, tablets and software - $4.1 mil
Secondary school laptops (continuation of current lease) - $7.9 million
K-12 software - $1.5 mil
Training on hardware use, differentiated instruction, integration of technology into instruction - $1.2 mil

It appears that the project will be entirely supported by RTT-D funds during the period of the grant.  Indeed, the district is
actively moving over $7 million in district funds that it is currently using to the support secondary school 1:1 laptop program
and apply those funds to “other critical areas during the grant period” and intends to use RTT-D funds to cover those
expenses. While RTT-D allows supplanting, the decision to allocate more than one-third of the budget to picking up current
technology expenses without making a case that the reallocated district funds will benefit the overall goals of the application
raises questions about the districts’ overall commitment to advancing personalization and the use of 21st century learning tools
as its guiding improvement strategy.

The funding appears reasonable and sufficient to support the project.

The budget and narrative do not provide extensive rationale for investments and priorities. The decision to allocate the bulk of
the funding to hardware and software (approx.. $15 million) with a relatively light investment in the capacity of educators to
use technology well would benefit from a clear justification. 

The district does not respond to the selection criteria asking for identification of one-time investments versus on-going
operational costs.

Overall, given the strengths and weaknesses of the response, a mid-range rating is appropriate.

(F)(2) Sustainability of project goals (10 points) 10 4

(F)(2) Reviewer Comments:
 

RCS states that the project can be sustained using a mix of local, state, federal, and private funds as well as fees to students
for insuring laptops. It specifically identifies several funding streams and their potential to support aspects of the work (e.g.
Title I and IDEA – training; RLIS – equipment purchases).  The district provides a 4 year budget, amounting to $9.5 million
over that period, which would retain most of the personnel costs and appears to allow for some on-going leasing costs and
software upgrades. There is not sufficient evidence to evaluate whether the proposed budget is realistic, either in terms of
providing adequate funds to sustain the initiative or in terms of the feasibility of redirecting federal, state and local funds from
other uses to support this effort.

Given the strengths and weaknesses of the response, a mid-range rating is appropriate.

Competitive Preference Priority (10 total points)

 Available Score

Competitive Preference Priority (10 total points) 10 1

Competitive Preference Priority Reviewer Comments:
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In responding to the competitive priority, RCS describes a long-term partnership between the district and the Robert and
Janice McNair Educational Foundation to increase the number of RCS students prepared for and pursuing a post-secondary
education.

The foundation has already partnered with RCS to provide volunteer mentors for all students at two high schools and for 9th

graders at a third (with plans to phase in to all students in the coming years). It also supports a summer bridge program for
rising 9th graders in all three high schools. The foundation also provides financial aid assistance. The foundation was
recognized in July 2012 as Community Partner of the Year at the National Council of Community and Education Partnership.

The district states that their continued partnership will augment the district’s resources for its initiative and facilitate increased
personalization and improved graduation and college going rates.  It offers that they will use data from the National Student
Clearinghouse to track post-secondary degree enrollment and attainment for at risk and minority students.

Based on the application, it is difficult to tell what new activities are being proposed or planned by the partnership. Nor does
the application discuss how it will address specific selection criteria such as using data to target resources, improve results
over time, build capacity of staff in participating schools or engage families.  Finally, the application does not identify the range
of performance measures called for by RTT-D.

While the work of the district and foundation are to be commended and are undoubtedly supporting rising graduation rates in
the district’s high schools, based on the incompleteness of the response to this selection criteria, a low rating is warranted.

Absolute Priority 1

 Available Score

Absolute Priority 1 Met/Not
Met

Met

Absolute Priority 1 Reviewer Comments:
 

Looking at the proposal in its totality, it has met this absolute priority.   RCS has a reasonably strong base of work in the core
assurance areas on which to build. In particular, it has made college and career readiness the centerpiece of its instructional
improvement efforts, especially at the high school level and it has begun to embrace the use of data to improve instruction.  It
proposes in its application to enhance its work on personalize learning and creating access to 21st century learning tools and
instruction by expanding access to digital learning tools available in and out of school, the use of software to provide
individualized learning recommendations, and the use of on-line and blended and personalized learning to provide “deeper
learning” and opportunities for acceleration and gaining college credit in high school. RSC believes that these strategies will
lead to improved student performance, including improved graduation rates and decreased achievement gaps.  While there are
weaknesses in the proposal that have led to low ratings, the scope and design of the proposal overall show that it has met this
priority.

Total 210 84

A. Vision (40 total points)
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 Available Score

(A)(1) Articulating a comprehensive and coherent reform vision (10 points) 10 10

(A)(1) Reviewer Comments:
The applicant has stated a comprehensive and coherent reform vision. It reads more like a description of activities taking place
than a vision usually does, but many components are already in place.  The proposal builds on and can articulate what has
been successful.  It is not there yet, but the district is on the way.

The applicant wishes to create a personalized learning pathway tailored to each student's needs that would lead to high
school graduation and readiness for career or college. The work has already begun and is called, G.L.O.B.A.L.,
Growing Learning Opportunities Beyond All Limits.
Teachers integrate technology into every area of the curriculum by incorporating project-based and inquiry-based
learning into their instruction.  This enables students to develop vital skills for college and career readiness. All Pre-K
through high school classes have interactive whiteboards and high speed internet.  Laptops are provided for students
and staff in grades 6 - 12 to use at school and at home. On-line technology skill training is provided to all students,
parents and employees.  Virtual learning experiences are a key component to personalize learning environments. By
providing laptops to each student for use at home and at school increases the student's potential for success and
decreases inequities of digital access. Classroom carts of laptop computers will be provided to every 4th and 5th grade
classroom, and every K-3 classroom will be equipped with a classroom set of tablets.
A variety of technology resources including Reading 3D, Compass Odyssey, and NWEA formative assessments will be
utilized in elementary school to personalize instruction.
High School students are encouraged to earn college credits.  Middle School students will have the opportunity to
complete high school courses so that they will be prepared to participate in early college experiences.  
Common Core State Standards in Math and English/Language Arts have been adopted and defines the knowledge and
skills students should have in order to graduate high school ready to succeed in college or a career.
A job-embedded professional development model has been adopted to provide support to change the culture of
classrooms from traditional teacher-led environments to the successful implementation of Going G.L.O.B.A.L.
 Thirteen Instructional Coachers work in the 18 K-12 schools.  These coaches have strong backgrounds in literacy and
the STEM areas. They provide support to teachers to facilitate the implementation of the Common Core and Essential
Standards. The proposal wants to ensure that students have effective teachers and principals.
A variety of strategies have been adopted to improve the high school graduation rate and decrease the dropout rate.
 Three graduation coaches work with high school counselors and administrators to re-enroll students who have dropped
out and/or are at at-risk of dropping out. One successful strategy is to develop personal plans for students that may
include credit recovery, virtual learning courses, or community college courses.
A learning management system, Angel/Blackboard is used for student and teacher access to course content and
student products, as well as student to teacher communication.  Parents can also create Angel accounts to monitor their
student's grades, attendance and assignments and to communicate with their student's teachers.
A partnership exists with The Robert and Janice Mc Nair Educational Foundation to increase the number of Rutherford
County students who are prepared for post-secondary education. The foundation has implemented programs to support
students through academic mentoring, scholarships, and college planning. The foundation has offices in each high
school and provides mentors who work with students in middle and high school. Every high school student has a
mentor. Mentors have access to the Angel/Blackboard system. 
The proposal lists the measures that success will be measured by.

The proposal articulates a clear and credible approach to the goals of the proposal.  It will accelerate student achievement and
personalize learning through the adoption of the CCSS and the use of technology which in turn will deepen student learning.
 It is committed to preparing all students for college or career. It has a data system that is available to students, teachers,
parents and mentors.  This reform vision is comprehensive and coherent and is being assigned a score of ten because of all
reasons stated.

(A)(2) Applicant’s approach to implementation (10 points) 10 10

(A)(2) Reviewer Comments:
All schools in the Rutherford County School District are participating in the reform proposal.  The list of the schools is provided
in the chart, A2 Applicant's Approach to Implementation.  According to the charts there are five high schools, three middle
schools and ten elementary schools, totaling 18 schools participating.  The total number of students is 8,659. All students will
be participating. Over two-thirds of the district population is is from low-income families and are high need.

The charts support all the requirements listed above and will receive a score of 10.
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(A)(3) LEA-wide reform & change (10 points) 10 8

(A)(3) Reviewer Comments:
This application includes a plan describing how the reform proposal will be scaled up and translated into meaningful reform.

All schools are participating in this proposal, which is building on work that is already successful in the district.  
The goals are to provide support for every student through a personalized learning environment to ensure graduates are
college and career-ready, and that students have effective teachers and principals in every classroom and every school.
Successes will be measured by

1. Increasing the number of students who participate in early college learning experiences
2. Increasing the number of college credits earned while students are in high school
3. Increasing the high school graduation rate for all high schools and subgroups
4. Increasing the number of students who demonstrate proficiency in Algebra1/Common Core Math 1 by the end of

the 9th grade
5. Increasing the postsecondary degree attainment of high school graduates.

The primary activities are listed in a prior section. 

This section is receiving 8 points because although this section is complete, it does not describe a high-quality plan.  It lists
key goals, activities and deliverables, but it does not include a timeline or who would be responsible for the success of the
plan.

 

(A)(4) LEA-wide goals for improved student outcomes (10 points) 10 6

(A)(4) Reviewer Comments:
The applicant sets ambitious and achievable annual goals, overall and by subgroup, which are likely to result in improved
student learning and performance and increased equity.

Performance on summative assessments

Charts are included with proficiency goals on for the Algebra I End-of-Course tests, ACT, Reading End-of-Grade tests
and Mathematics End-of-Grade tests for all years and post-grant.
These charts include goals for each subgroup. 
The methodology for determining status is the percent proficient. the percent meeting ACT College Readiness, and
Benchmark Scores in all four content areas.
The methodology for determining growth will be the change of achievement levels. 

Decreasing achievement gaps

The methodology for determining this will be the difference on each measure between the district and the state scores.
This will be measured on the following assessments: Algebra 1 End-of-Course, ACT average score, Grades 3 - 8
proficient in reading and math
There are goals for each year resulting in no gap in 2016/17, post-grant.

Graduation rates

Graduation rates are to increase for all students and all subgroups.
Goals are set for each year and post grant.

College enrollment

College enrollment is calculated as the ratio between college-enrolled students and their graduating cohort.  
Goals are set in percentages for all students each year and post-grant.
There are no goals for the sub-groups.

The percent of students meeting ACT Benchmark scores in Chart A4a is curious.  This year there are only 6.0% students
meeting this measure.  The goal is to have this measure increase to 16% post grant.  In comparing the outcomes of this
measure to the other measures there seems to be a huge discrepancy.  For end of grade assessments and end of course
assessments, it is expected that students achieve proficiency in greater numbers.  This discrepancy on a national measure
suggests the possibility that the assessments currently used are not rigorous enough.  There should be an almost equal
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number of students scoring proficient on the ACT Benchmark scores as do on the Summative assessments.

This section lacks College Enrollment goals stated for sub-groups in the base line years and the future years.

For these reasons a score of 6 is being given.  Most information is there, but the outcomes need to be re-examined.

 

B. Prior Record of Success and Conditions for Reform (45 total points)

 Available Score

(B)(1) Demonstrating a clear track record of success (15 points) 15 10

(B)(1) Reviewer Comments:
The proposal demonstrates a clear record of success in the past four years in advancing student learning and achievement
and increasing equity in learning and teaching. 

The evidence for improving student outcomes consists of the following

Improvement efforts over the past four years have narrowed the achievement gap for all subgroups.
Students in grades 3 - 8 are considered to be on-track for college and career when they are proficient in both reading
and math.  Proficiency is determined by scoring a Level III or IV on the state End-of-Course tests.  Over the last four
years the gap between proficiency at the district and state level has decreased for 6 out of the 7 subgroups.
Since 2009 a graduation coach has been employed to work with at-risk students who have dropped out of school or are
in danger of dropping out. Students are re-enrolled, or given flexible alternatives to the traditional school setting.  Since
the addition of this position, the graduation rate for the schools has increased 14.5%, with increases specifically seen
for White, Black, Hispanic, 2 or More Races, and Economically Disadvantaged Student subgroups.
Student progress after high school is tracked by the National Student Clearinghouse.  Data is submitted in November
for the prior year graduation class.  The data included n this proposal for student progress after high school comes
from the 2010/11 school year, which is being used as the base-line year.

The proposal cites how it has achieved ambitious and significant reforms in its low-achieving schools

There is only one low-performing school, which is a grade 6-12 alternative school, and provides lndividualized learning
plans for each student that enrolls, regardless for the period of time.  Students enroll and often return to their school of
origin.
There is a comprehensive plan in place to provide assistance through the school year.  The plan was developed with
input from a stakeholder team.  Parents will be joining the team this year. This plan aligns curriculum, instruction and
assessments, data-supported professional development and focuses on meeting the needs of those students who are
at-risk to graduate.  The budget is aligned to the plan.  Monthly meetings are scheduled to discuss student progress,
analyze data, address concerns and celebrate success.
The current principal is being retained and is able to provide strong leadership to ensure that teachers and staff are
effective and student success is a major focus.

Student performance data is made available to students and educators in a variety of formats

District and school data is posted at the district Testing webpage.
Digital presentations are made that principals share with faculty and parents
An Accountability Update presentation is made to the local school board at the end of each school year and published
in the local newspaper
The state department of instruction also published achievement data on their website and generates a School Report
Card  which is copied and sent home to parents each year in November.  The School Report Card includes data on
school and student performance, class sizes, attendance, school safety, instructional resources and teacher quality.
Formative and benchmark assessments are used to monitor progress and for inform instruction for whole group, small
group and individual instruction. There is no evidence that these assessments are available to parents. Teachers and
Instructional Coaches use the assessment data to provide differentiated instruction, flexible grouping, Responsiveness
to Instruction and enhancement opportunities.

This narrative meets the criterion for this section for all the evidence stated above.  However, five points are being deducted
because there is no evidence that formative and benchmark assessments are shared with outside stakeholders, including
parents.
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(B)(2) Increasing transparency in LEA processes, practices, and investments (5
points)

5 3

(B)(2) Reviewer Comments:
This district is committed to maintaining a high level of transparency in processes, practices and investments.

The North Carolina state treasurer has commended the district for transparency and other improvement initiatives last
spring and awarded the district the Award for Excellence in Accounting and Financial Management.
Multiple years of reports are available on their website
The state of North Carolina has a statute that states, “every custodian of public records shall permit any record in the
custodian’s custody to be inspected and examined at reasonable times and under reasonable supervision by any
person, and shall, as promptly as possible, furnish copies thereof…”. Accessible personnel information is limited by
G.S. 115C-320, Certain records open to inspection. The NC Department
of Public instruction dictates use of a very specific chart of accounts by all school districts in the state. This permits them to respond
to required annual surveys of expenditures and provide detail and summary reports available to all entities and members of the
public
who may be interested in learning more about how districts expend available funds each year.

The district has been recognized for improvement in transparency for Multiple years of CAFR (not defined) reports available for
public inspection on district website, current year immediately upon completion, and the development of useful, clear, comparative and
comprehensive board reporting and budgeting tools.  However, actual personnel salaries are not included in the proposal in the narrative or
in the appendix.  It is not clear whether the four categories of school-level expenditures from State and local funds are available without
requesting the reports from the state.  For this reason, three points are being assigned to this section.

(B)(3) State context for implementation (10 points) 10 10

(B)(3) Reviewer Comments:
Rutherford County Schools demonstrates evidence of successful conditions and sufficient autonomy under state laws and
regulations to implement the personalized learning environments described in the proposal.

Letters of support are included in the appendix from the state department of education, two county managers and
foundations that the school partners with
North Carolina is an original Race to the Top winner and has a focus of personalized learning environments in its plan
The state is supporting the initiative for high school students to earn college credits while still attending high school.
The district has received funding from the state to implement an initiative to close gaps in college enrollment that exist
from economically and racial/ethnic diverse populations.
The state partners with McREL to administer an online comprehensive evaluation system, including effectiveness, for
teachers and principles. 

The above bullets are evidence that the school district has enough support from the state to have successful conditions and
autonomy to implement the personalized learning environments described in the plan.  This section is receiving a score of 10
because of this.

(B)(4) Stakeholder engagement and support (10 points) 10 6

(B)(4) Reviewer Comments:
There was stakeholder engagement for this proposal.

This proposal has been shared with the Rutherford County Schools Board of Education, teachers, principals, local
advisory councils, district advisory council and community groups.
The teachers of the district expressed their support through an online survey.  The results were a 97.4% vote of
approval from those teachers who responded to the survey and a 75% vote of approval from the total number of
teachers in the district.
The work of this proposal was begun in 2008 where a committee was formed to provide students and teachers with
resources and tools to be successful in a global society. In 2009, a nonprofit 501 (c) 3 Foundation was set up to
support the Rutherford County Schools. This planning stage had the input from students, families, teachers and
principals. 
Letters of support from the state board of education, the county and district partners are included in the Appendix.
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Most of the explanation in this section was based on how the original planning took place in 2008 and 2009, where most of
the groundwork for this proposal took place.  This proposal enforces and provides resources to continue the scale up of the
original plan.  However, there is little evidence of how students, families, teachers and principals were engaged in the
development of this proposal and how it was revised based on their engagement and feedback. Therefore, this proposal is
receiving six points because of that not being included.

(B)(5) Analysis of needs and gaps (5 points) 5 2

(B)(5) Reviewer Comments:
The district has analyzed its current status and has identified needs and gaps that will be addressed.

Most students are economically disadvantaged
Reading and math proficiency (63.1%) lags behind the state average of 67.5%
The percent of students graduating from high school in four years is almost 7% behind the state average
The percent of the students ready for college-level coursework, according to the 2012 ACT scores, is significantly lower
that the state average in all academic areas

The plan to implement personalized learning environments includes:

Partnering with family and community to prepare students for lifelong learning by challenging each student to achieve in
academics and career preparation
Implementing the Common Core State Standards in Math and English/Language Arts to provide a rigorous relevant
course of study for each student and clearly define what is expected of students at each grade level.  
Strengthening skills of teacher and principal effectiveness through Professional Learning Communities.  This is already
established but not being carried out with fidelity.  Further training on PLCs and planning time are planned.

Although this proposal included a thorough analysis of the current status a high-quality plan for achieving the goals are not
evident.  The goals are included, but there are no activities, timelines, deliverables described in this section, making this a
weak response and receiving a score of 2. This section of the plan does not include a narrative describing how the goals will
be reached.

C. Preparing Students for College and Careers (40 total points)

 Available Score

(C)(1) Learning (20 points) 20 10

(C)(1) Reviewer Comments:
The district has a plan for improving learning and teaching by personalizing the learning environment in order to provide all
students the support to graduate college- and career ready.

Computers are provided to all 6th - 12th grade students for use at home and school and to personalize learning
There are tools and resources available that help students identify and pursue learning and development goals linked to
college- and career-ready standards.  These tools help measure progress towards the goals. Students in K and
Elementary schools are screened to identify areas of potential learning deficits.  Personalized Education Plans are
created and maintained and monitored on line to help inform teachers for differentiated instruction and Response to
Intervention.  Student progress on these plans is monitored throughout their schooling.  Collaboration using a problem-
solving approach is also used. All elementary schools will be using the RtI by next year.  The district uses two
measures, Measures of Academic Progress and AIMSweb, to determine where students are performing.  Schools also
use benchmark data to identify areas of instructional need. RtI focuses on good first instruction (Tier 1) but does provide
supports and interventions for students who are not successful in Tier 1 and Tier 2 instruction.
Beginning in elementary school, students develop individualized learning goals to help students graduate from high
school on time, college-and career-ready. Career exploration is included in all grades beginning with Kindergarten with
activities led through teachers and counselors. Middle School students and High School students use Career Cruising to
help them understand interests, likes and dislikes, hobbies, and self-perceived strengths and weaknesses.  In high
school, Career Cruising is used to match career pathways with interests. It also is a tool for college and career
research. This tool is able to track volunteer hours, work experiences, awards, certification and extracurricular activities.
 The use of laptops allows students to share a great deal of this information at home with parents.
There are structures and tools available for students to master critical academic content and develop skills and traits
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such as goal-setting, teamwork, perseverance, critical thinking, communication, creativity, and problem solving. Different
strategies and programs are listed that enable students to do this.  These assessments, data and resources are used to
identify a personalized sequence of instructional content and skill development for each child.
Some students are exposed to diverse cultures, context, and perspectives that motivate and deepen their individual
learning.  Through a partnership with the University of NC-Chapel Hill, selected students attend a World View Summer
Symposium. Teachers facilitate classroom opportunities for students to connect with other students, classrooms and
instructors from around the globe.  It is expected that the Race to the Top funds will allow this to be expanded to the
elementary level.

There is a strategy to ensure that each student has access to a personalized sequence of instructional content and skill
development designed to enable each student to achieve learning goals and graduate on time.

There is a variety of high-quality instructional approaches and environments. These include the Education Value-Added
Assessment System (EVAAS) which is a customized data software system that provides diagnostic reports that predict
student success, show the effects of schooling at particular schools, and reveal patterns in subgroup performance.  It
helps personalize learning paths and ensure that all students are on the right track. Students in middle school are able
to take high school courses and students in high school are able to take college courses.
High-quality content, including digital learning content is aligned with college- and career-ready standards and
requirements.  The CCSS have been adopted to provide high-quality content that is aligned with college- and career-
ready standards and requirements.  Digital learning content is provided through computers.

On going and regular feedback includes

Updates to individual student data that can be used to determine progress toward mastery of standards or college- and
career-ready requirements
Personalized learning recommendations based on the student's current knowledge and skills

Accommodations and high-quality strategies exist for high-need students to help ensure they are on the right track.  Besides
middle school students being able to take high school classes and high school students take college classes, there is a Career
and Technical Education program, and a state program to eliminate gaps in college enrollment among students from
economically disadvantaged programs and racial/ethnic minority groups.  An Advanced Placement Academy motivates
students to challenge themselves, achieve success in AP courses, improve SAT and ACT scores and to establish the
foundation for college success. Courses are offered on line at a Virtual Public School that students are not able to take at their
local schools. An alternative school exists for middle and high school students. Students may elect to enroll here or may be
assigned to attend.  

The narrative does not describe a high-quality plan for improving learning and teaching by personalizing the learning
environment in order to provide all students the support to graduate college and career-ready. Although many strategies are
listed, there are deficits to the narrative. There is no evidence in the narrative that students will understand that what they are
learning is key to their success in accomplishing their goals.  There are many resources and tools shared in the narrative but
none that explicitly state this. While there are tools that are available to help students identify and pursue goals there is no
evidence that these tools will help them structure their learning.  The data included is lacking in that it does not mention
enough about ongoing feedback.  It states that data is updated and that teachers use the data, but there is no evidence that
feedback is given to students and parents on an ongoing basis.  The narrative does not address the mechanisms that are in
place to provide training and support to students to ensure that they understand how to use the tools and resources provided
to them in order to track and manage their learning.There are goals, activities, timelines, deliverables and responsible parties
listed to purchases computer programs. There are many activities listed in the narrative but no goals, timelines and
deliverables for the bulk of the plan.

Because of the weaknesses addressed in the paragraph above, a score of 10 is being assigned.

 

(C)(2) Teaching and Leading (20 points) 20 10

(C)(2) Reviewer Comments:
There is an approach to teaching and leading that helps educators to improve instruction and increase their capacity to
support student progress toward meeting college- and career-ready standards or graduation requirements.

All participating educators engage in training, and in professional teams or communities to support the effective
implementation of personalized learning environments and strategies that meet each student’s academic needs and help
ensure all students can graduate on time and college- and career-ready.
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A comprehensive professional development model is in place in order to provide a personalized environment.  The
model includes face-to-face pd, online modules and daily job-embedded professional development facilitated by the
instructional technology facilitators, and coaches
All teachers, principals and central office instructional leaders participated in five days of Common Core training.  This
allowed teachers and administrators to work together across the district in grade span/content area workgroups to gain
a deep understanding of the expectations of each subject area as well as the 21st century skills students need to
develop.  Teachers collaborated to develop mastery lesson plans that included the Revised Bloom's Taxonomy and
incorporated instructional strategies that were student centered and focused upon problem solving and higher level
thinking. Groups of teachers created pacing guides and preliminary plans that contributed to a classroom culture of
collaboration and student engagement.
Instructional leaders will attend a DuFour professional development to strengthen the already established professional
learning communities. This PD focuses on learning, building a collaborative culture and maintaining results orientation.
 This PD will give the instructional leaders the skills and tools needed to improve instruction through ongoing PLCs.
An additional five days of Common Core training is offered this year. On the elementary level, Stephanie Harvey will
lead training on reading and literacy and her staff will visit classrooms and provide direct support to the teachers.  In
middle and high schools, work will be done through PLCs that will create common pacing guides, develop lesson plans
and construct common assessments aligned with the Common Core and Essential standards.  On-going opportunities to
review research based best practices will be provided.
Consultants will be hired to deliver PD in the areas of differentiated instruction, blended classrooms and instructional
strategies that facilitate the development of 21st century skills and college- and career-readiness with the goals to
create a rigorous course of study in which students are fully engaged in collaborating with one another and use critical
thinking and problem solving skills.
Graduation Coaches work with at-risk students who have dropped out or who are in danger of dropping out of school.
Outreach Specialists address attendance issues with homeless and at-risk students, collaborate with outside
organizations and churches to ensure available services and necessary items, work with volunteers and mentors to
assist at-risk students, and work with Student Services Management Teams to provide interventions for students for
needed services and clothing.
Teachers may elect to participate in a wide variety of professional development offered by the district.

Progress toward meeting college- and career-ready standards and graduation requirements are informed by data.

Data from formative assessments inform instruction throughout the year.  
Measures of Academic Progress computer-based assessments are given in grades K-8 three times per year.  
Reading 3D is administered three times a year in grades K-3 to determine reading levels for students.
Grade 8 students take the ACT Explore, which is designed to help students explore a range of career options and
prepare students for high school coursework and post-high school choices.
All 10th grade students take the ACT PLAN to measure their current development, explore career options, and make
plans for the remaining years of high school and beyond.
All 11th grade students take the ACT which serves as a curriculum and standards based educational planning tool that
assesses students' academic readiness for college.
Each summer the district Curriculum and Instruction staff meets with each School Improvement Team to provide end of
year school, teacher, and student data.  School teams review the data and develop a School Improvement Plan to
address areas of weakness across the school.  The plan is shared with staff members who provide feedback and vote
to approve the plan, which is monitored throughout the year.

All participating school leaders and school leadership teams have policies, tools, data, and resources that enable them to
structure an effective learning environment that meets individual student academic needs and accelerates student progress.

Rutherford County Schools uses the North Carolina Educator Evaluation System as a growth instrument.  This system
will be utilized to provide feedback on effectiveness.  Recommendations, supports and interventions will also be
provided as needed for improvement.  
This system identifies the knowledge, and skills expected of teachers and principals.  It measures the level at which
they meet the standards.
Evaluation standards for teachers require teachers to demonstrate leadership, establish a respectful environment for a
diverse population of students, know the content they teach, facilitate learning for their students, reflect on their practice,
and contribute to academic success.
Evaluation standards for school leaders include strategic leadership, instructional leadership, cultural leadership, human
resources leadership, managerial leadership, external development leadership, and academic achievement leadership.
Professional Growth Plans are developed by teachers and principals at the beginning of each year and reviewed mid-
year, and year-end by principals and superintendents. Teachers and administrators who are proficient in all areas have
greater flexibility in developing their own plans.  Teachers and principals who are not proficient receive more direction
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from the principal and superintendent, respectively.

There are systems and practices in place to continuously improve school progress toward the goals of increasing student
performance and closing achievement gaps.

Multiple processes and tools are used for determining the academic levels of students.  This data allows student needs
to be matched with targeted resources that provide continuous feedback on student progress.
Tools that are used include: Responsiveness to Instruction is used in Elementary School and is based on outcome of
formative assessments; IEPs are used for students having a disability; Personalized Education Plans for each student
in grade K - 12.

There is a plan for increasing the number of students who receive instruction from effective and highly effective teachers and
principals. 

The data is used to develop School Improvement Plans as well as individual teachers' Professional Growth Plans.
Teacher Effectiveness Rating will be used as part of a summative teacher evaluation.  It is based upon the growth data
related to the students they teach as well as the student population as a whole.
Teacher Working Conditions Survey is a biennial survey of all North Carolina public Schools' licensed staff.  The survey
provides educators with an opportunity to express their perceptions about working conditions at their school.  Results
are available on line and shared with school staff, district administrators, parents and the community.
District surveys are given frequently to collect feedback for such issues as technology, pd needs and the school
calendar.

Although this is a well-developed narrative, there are some deficiencies noted.

There is no mention of adapting content and instruction nor how opportunities are provided for students to engage in
common and individual tasks in response to their academic needs and interests.
There are systems in place to improve school progress but there is no mention about how teachers get training on
these systems.  The training that is mentioned is usually around Common Core State Standards, Assessments and
programs.
This is not a high-quality plan.  Although it mentions activities, it does not address key goals and deliverables and who
will be responsible.  There are a few places where a timeline is implied.
Besides the PLCs which are used in middle and high schools, there is no description of how elementary teachers will
be afforded the time to analyze data and work collaboratively throughout the school year.

 

This section is being scored 10 points for the reasons mention in the last section.

 

 

 

D. LEA Policy and Infrastructure (25 total points)

 Available Score

(D)(1) LEA practices, policies, rules (15 points) 15 12

(D)(1) Reviewer Comments:
The applicant has practices, policies, and rules that facilitate personalized learning.

The structure, policies, rules, and practices of the central office will be reviewed to provide more flexibility and support for all
schools.

Additional instructional coaches at the elementary level will be provided. Instructional coaches will provide teachers job-
embedded professional development on personalized learning instructional strategies

Professional development will be provided for differentiated instruction, instructional software, and technology
integration.
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Professional learning communities will be a priority.

Calendars, personnel needs and processes and procedures will be examined to insure flexibility when possible.
Currently a 185 day calendar is mandated by the state with a prescribed beginning and ending date.

Principals have full charge over school-level budgets.

The organization of the district office provides support and services to all participating schools.

The district is divided into four divisions, curriculum and instruction, operations, human resources, and finance, to
provide needed support to schools.

Collaborative meetings are held monthly with elementary, middle and high school principals.

Rutherford Count Schools Board Policy 1400 encourages school initiatives, including school level decision-making. 

Administrators are given flexibility in the hiring process.

Each location has a School Improvement Team to develop a plan based on the prior year's data.

Advisory committees and councils exist to ask questions, voice concerns and share issues and/or feedback.

Through technology and blended learning, mastery and enrichment opportunities will be provided to students based upon
individual student evaluation results.  A blended learning approach will increase the opportunities for all students.

All students in grades 6 - 12 receive a laptop.  Laptop carts and tablet carts are in all K-5 classrooms.  All classrooms
in the district have Promethean Boards and all teachers have been provided laptops for use in planning and instruction. 

The technology tools are being used to provide differentiation and more creative and effective pathways for supporting
individualized learning for all students, including ESL, AIG and students with special needs.

All staff members are provided professional development on the use of incorporating technology into instruction, will the
goal of being able to provide all students with individualized educational plans. 

The central office is organized to provide support and services to all participating schools.  School leadership teams are
provided with sufficient flexibility and autonomy.  Students will be given the opportunity to progress and earn credit for
demonstrated mastery.  The narrative is vague on whether students are given the opportunity to demonstrate mastery of
standards at multiple times and in multiple ways.  The district is providing resources and instructional practices that are
adaptable and fully accessible to all students.

Because the narrative is vague on whether students are provided the opportunity to demonstrate mastery of standards at
multiple times and in multiple ways, three points are being deducted, giving a total score on this section a 12.

 

 

 

(D)(2) LEA and school infrastructure (10 points) 10 7

(D)(2) Reviewer Comments:
The school district has a high-quality plan to increase its infrastructure to support personalized learning.

Teachers, administrators and support staff are being trained to gather and disaggregate data to make more
informed diagnostic and prescriptive decisions.

The community is benefiting from the creation of the Broadband network of the schools and is able to tie in to
their network to create more access to the Internet.

The school district uses a variety of data tool systems for budget and financial management and reporting,
human resources to track licensing and demographic data, student information system, and the Education Value
Added Assessment System used for student performance predictors and data analysis.

There are plans to build a technical infrastructure to bring the district in line with Cloud computing. The narrative
includes many specifications about the infrastructure.
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Schools use several web communications, web hosts and programs.

All middle and high school teachers, students, and parents have access to ANGEL for lesson content,
communications and assignments.

A high-quality plan is included on how the district is reaching its technology goals.  It includes goals, activities,
timelines, deliverables and responsible parties.

All participating students, parents, educators, regardless of income, have access to necessary content, tools and learning
resources.  The district is providing tablets or laptop carts in elementary school and laptops to each student K-12.  Programs
such as Angel will be available to parents and stakeholders.

There is no evidence that parents and other stakeholders will be provided appropriate levels of technical training and support.
Although ANGEL allows parents and students access to student data, there is no evidence that parents and students are able
to export their information in an open data format or use the data in other electronic learning systems.  There was no
explanation of an interoperable data system. Because of these deficiencies, three points are being deducted, resulting in a
total score of 7.

 

 

 

E. Continuous Improvement (30 total points)

 Available Score

(E)(1) Continuous improvement process (15 points) 15 10

(E)(1) Reviewer Comments:
There is a strategy for implementing a rigorous continuous improvement process that provides timely and regular feedback on
progress.

There is an extensive evaluation plan for the initiative. A high-quality monitoring plan and timeline of activities is
included in the appendix.
The plan uses various data sources to monitor project activities and evaluate outcomes.
Upon completion of an activity, the results are analyzed and corrections or improvements are identified and new activity
is developed.
Decisions regarding necessary resources, additional PD, and technical support are based on the data gathered from
surveys, administrator observations, school improvement meetings, focus group discussions, technology request
submissions, technical infrastructure audit, and district leadership meetings.

Although the monitoring plan is complete but the dates for the plan included in the appendix are from March 2011 through
December 2012.  There are no plans past the current time period. The narrative explains how ongoing corrections and
improvements have been made but does not include any corrections or improvements from December 2012 forward.  Because
the plan does not address monitoring during the time of the grant and post-grant, five points are being deducted, giving a total
score of 10.

(E)(2) Ongoing communication and engagement (5 points) 5 3

(E)(2) Reviewer Comments:
The grant project manager will create a district project webpage on the district website for the purpose of disseminating
information and status updates related to the grant. The grant manager will develop a monthly report identifying activities
completed during the month, activities projected for the next month, changes requested to plan or timelines outlined in grant,
changes being considered to keep project personnel, and areas in which technical assistance/USED support can be used.

This narrative is weak because it does not address how stakeholders know about the webpage and where and to whom the
monthly report will be shared.  Two points are being deducted for this deficit, resulting in a score of 3.
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(E)(3) Performance measures (5 points) 5 2

(E)(3) Reviewer Comments:
The proposal contains performance measures, overall and by subgroup, with annual targets for required and applicant-
proposed performance measures. 

Career and college readiness measures were selected to provide support to every student through a personalized learning
environment, enabling them to graduate with college- and career-ready skills.

Number of students successfully completing Algebra 1 each year

Percentage of students demonstrating college readiness on ACT

Percentage of students demonstrating proficiency in math and reading as measured by Reading 3D, MAP, EOG, EOC,
PLAN and ACT

Teacher effectiveness will be evaluated by the North Carolina Educator Evaluation System which includes a comprehensive
evaluation system for teachers and principals.  This year the system was updated to include a teacher and principal
effectiveness measure based on student growth. That data is not included in the narrative because it has not been released
prior to the application deadline.

The selected measures and the reason for the selection include:

Measures of Academic Progress (MAP) assessments in reading and math are administered to all students in grades K-
8 three times per year. The results determine student areas of strength/weakness and guide teachers' instructional
decisions.

Grades 4 - 8 take an End-of-Grade test in both Reading and Mathematics.  Proficiency on both of these tests provide
data that students are on grade level and on track to be college- and career- ready.

The number and percentage of students by subgroup completing the FAFSA  has not been collected in the past and is
only available at this time for school level numbers. School counselors and Graduation Coaches will be collecting
subgroup information in the future.

College- and career-readiness is represented for ACT assessment results.  This is given to all 11 graders for the first
time during the 2011-2012 school year. The data tells the number and percentage of students who meet ACT College
Readiness Benchmarks.

Students who complete a four-course Career and Technical Education sequence will be assessed by the WorkKeys
examination in the 12th grade.  This provided a gauge of career readiness and is widely recognized as an industry
credential. This will be used to determine the number and percentage of students on tract to being career-ready.

The grade-appropriate indicator for grades 9 - 12 is the End-of-Course Algebra 1 assessment.  Proficiency is defined
as scoring Level III or IV.

Attendance data will be examined every six weeks as a health or social-emotional indicator for students in grades K -
12.  Students with poor attendance rates are often at risk of dropping out.

The state will be implementing a statewide Instructional Improvement System that will yield specific data for students,
parents, teachers, and principals.  This will be disaggregated by school, teacher, and subgroup.  It will include formative
assessment data, benchmark diagnostic assessments in reading and math, data connecting student achievement to
instructional goals and summative assessment data.

The narrative for this section includes a response that includes an adequate number of performance measures, overall and by
subgroup, with annual targets for performance measures.  The applicant described the measures, and the rationale for
selection. The narrative does not include how the measures will provide rigorous, timely and formative leading information
tailored to its proposed plan nor does it address how it will review and improve the measure over time if it is insufficient to
gauge implementation progress.  

Three points are being deducted for these reasons, resulting in a score of 2.
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(E)(4) Evaluating effectiveness of investments (5 points) 5 2

(E)(4) Reviewer Comments:
There are plans in place to evaluate the effectiveness of the Race to the Top district funded activities.

Data that will be used to evaluate the effectiveness include graduation rates, attendance rates, college enrollment rates,
MAP growth, FAFSA submissions, teacher effectiveness and principal effectiveness.
Progress reports documenting the degree to which activities in the grant are successfully implemented.
The grant project manager will develop a monthly report identifying completed and scheduled activities, changes
requested to the plan or timelines, personnel and areas in which technical assistance/USED support could be used.
A project webpage on the district site will be created for the purpose of disseminating information and status updates. 

This narrative does not have a clear approach to continuously improve its plan. The description about a monthly report does
not address how or whether professional development activities will be evaluated. The report does not address the strategies
that will be used to evaluate effectiveness nor does it explicitly address who is responsible for those decisions.  It does not
address how it would evaluate the measures being used.  It does not address how the information will be communicated to
stakeholder groups for feedback.  The only report that seems to be planned is published on a website. For these reasons,
three points are being deducted, and a score of 2 is being assigned.

F. Budget and Sustainability (20 total points)

 Available Score

(F)(1) Budget for the project (10 points) 10 7

(F)(1) Reviewer Comments:
The budget narrative identifies all funds that will support the project. The summary budget is included for $20,000,000.  It is
reasonable and sufficient to support the development and implementation of the applicant's proposal.  Although is describes
the investments and prioritees, the proposal lacks a thoughtful rationale that describes the used of funds and those that are to
be used as an one-time investment.

Table 4-1:Project-Level Itemized Costs includes:

Detailed descriptions of personnel to be hired to support the implementation: A project manager, four Instructional
Coaches and Three technicians.  
The supplies needed for implementation include upgrading of wireless networks, upgrade security of devices and
networks, laptop and tablet leases and licenses, software packages,.
Contracts for staff development.

The lack of narrative describing all of the funds that the applicant will use decreases the value of this section. It is receiving 7
points.

 

 

(F)(2) Sustainability of project goals (10 points) 10 8

(F)(2) Reviewer Comments:
There is a plan for sustainability of the project's goals after the term of the grant. A budget sheet is located in the appendix
and includes Local, State, Federal, Grant Funding and Community Support and Fees.

The majority of sustainable funding will stem from the state.
The district utilizes Low Wealth, Disadvantaged, Instructional Materials and At-Risk funding for equipment and training.
Federal grants from Title 1 and IDEA will be used for staff development. RLIS funding will be used for equipment
purchases.
CTE funding (state and federal) will provide needed training and sustain funding for equipment updates. 
Title II funds focus on improving teacher quality and provide training annually
Local funding supplements equipment and staff development.
The remainder of funding will come from competitive grants, support from the Rutherford County Education Foundation
and other partners, and fees charged to students to cover insurance/accidental damage of their laptops.
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This plan includes a budget for three years and meets all the requirements of this section.  It is being assigned 8 points
because it does not meet the qualifications of a high-quality plan.

Competitive Preference Priority (10 total points)

 Available Score

Competitive Preference Priority (10 total points) 10 1

Competitive Preference Priority Reviewer Comments:
The narrative meets the following sections of the Competitive Preference Priority:

A description is included of the partnership the district has with The Robert and Janice McNair Educational Foundation.
 This foundation provides financial aid counseling, college admissions assistance, scholarship searches, and academic
mentoring.  It has implemented programs to support students through academic mentoring, scholarships, and college
planning and has offices in each high school. It recruits, trains and manages over 120 adult volunteers who mentor
middle and high school students. It also funds and operates a three week summer program for incoming 9th graders as
a bridge to high school. The Foundation Budget includes funds to continue these activities for at least five years.
The population-level desired results for students that have been identified that align with and support the proposal
include:

A Financial Aid Specialist at each high school
National Student Clearinghouse data to determine postsecondary enrollment and degree attainment.
Academic counseling for at-risk and minority students

The rest of the requirements for this section are not addressed.  Therefore, this section is being assigned a score of 1 for the
information included.

 

 

 

 

Absolute Priority 1

 Available Score

Absolute Priority 1 Met/Not
Met

Met

Absolute Priority 1 Reviewer Comments:
This plan  addresses how it will create learning environments that are designed to improve learning and teaching through the
personalization of strategies, tools, and supports for students and educators that are aligned with college and career-ready
standards.

The adoption of the Common Core State Standards and the MAP assessments, along with the strategies described in the proposal
will personalize the learning environment and create data that will be used to inform instruction in order to accelerate student
achievement and deepen student learning
The supports through the data systems, and job-embedded professional development will increase the effectiveness of educators
The personalized learning and the rigor of the instruction and assessment data will decrease the achievement gap and increase the
graduation rates.

 

The learning environments described will significantly improve learning and teaching through the personalization of strategies, tools, and
supports that are aligned to college- and career-ready standards and requirements.  It will inclrease the effectiveness of educators,
decrease achievement gaps and increase the rates at which students graduate from high school prepared for college and careers.
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Total 210 137

A. Vision (40 total points)

 Available Score

(A)(1) Articulating a comprehensive and coherent reform vision (10 points) 10 9

(A)(1) Reviewer Comments:
Rutherford County Schools (RCS) paint a comprehensive and coherent reform vision by first sharing their economic plight. 
That in itself details the challenge of each generation of students in Rutherford County.  Their mission is to ensure that all
students are prepared for success in a global communit. Their mission moved them to craft vision to create a personalized
learning pathway tailored to each student.  For example, the District equipped all PreK through high school classrooms with
interactive whiteboards and high-speed wireless Internet access to provide the most current tools and resources for students
and teachers.  To support their vision, the District launched Growing Learning Opportunities Beyond all Limits (GLOBAL).  This
initiative providestechnology tools, resources, and moves toward 21st century instruction and programming in all classrooms.
Their vision is to accelerate student achievement..
The District worked with community partners, county and city governments, state agencies and legislators to explore avenues
to improve low-cost internet access for students and families.  This helped them to accelerate and deepen student learning by
giving students and families access to computers at home and access to online courses for teachers and parents.  The District
has also provided lap top computers on carts to be shared among the classrooms.

In 2012-13, NC implemented new Common Core State Standards in math and language arts.  The standards clearly setforth
student expectations which adds to the vision to improve high school graduation rates while decreasing the drop out rate.  The
strategies to support the vision is the adoption of graduation coaches who design personalized plans for completion of high
school including credit recovery, virtual learning, and community college courses.

In 2005, RCS created the Rutherford Early College High School Program (REacH), as a catalyst for change for traditional high
schools.  The NC goal of having high school students earning 21 hours of community college credit and/or degrees has been
adopted by the District.   The Going GLOBAL provided laptop computer since March 2011.  The District intends to measure its
success by increasing the number of students in the early college learning experience, by sustaining technology resources,
and enhancing teacher capacity to implement core and essential standards.

Rutherford County Schools has described a coherent vision that builds on its work in the four core educational assurance
areas.  It has implemented the Core ad Essential Standards as infused in technology and instruction, data systems for student
use are well defined in the educational environment, they have policies and practices in place to ensure the hiring of effective
educators, and they continue their focus of developing personalized learning paths.  One weakness is recognized in this
section.  There was no discussion of whether the District was building data systems that measure student growth.

The articulation of the vision is well documented, unambiguous, and achievable. Their approach to coherent reform is clear
and credible and it is undergirded by the McNair Educational Foundation. The applicant receives a high rating on this section.

(A)(2) Applicant’s approach to implementation (10 points) 10 9

(A)(2) Reviewer Comments:

Race to the Top - District
Technical Review Form
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The applicant’s approach to implementation includes a demographic profile of all of participating schools. The chart details the
percentage of students from low income families.  Participating schools have at least 47% of students from low-income
families. All schools in the District are participating and this meets the eligibility requirement.

The applicant received a high rating, however there was no description of the process that the applicant used to select
schools to participate and a point was deducted.

(A)(3) LEA-wide reform & change (10 points) 10 9

(A)(3) Reviewer Comments:
For this grant, three traditional high schools have been selected for inclusion. The District indicates that it will scale-up to add
one high school in the 2012-13 school year. They will add two additional high schools in the 2013-14 school year.   The
outcome goal is to sustain 1:1 student to computer ratio to maximize the number through participation in Investing in Rural
Innovative Schools ( NCiRIS) project and with North Carolina’s career and college promise program.
The (A3) section was not apparent in the document.  Nonetheless, they provided clear evidence of a high quality plan
because RCS have clear goals, a successful pilot level experience, responsible parties, timelines, and they support their
argument to scale up their vision, and plan to add three additional high schools over the next two years in order to improve
student learning outcomes.  The District has proven success in one high school and they are requesting funds to support three
additional high schools.

The section received a high score because of its proven success record in its pilot high school and plans to expand the
program.

(A)(4) LEA-wide goals for improved student outcomes (10 points) 10 8

(A)(4) Reviewer Comments:
Summative assessments include Algebra 1 end-of-course tests, ACT, reading end-of-grade tests, and mathematics end-of-
grade tests. The methodology for determining proficiency status is the percent meeting ACT college readiness benchmark
scores in all four content areas. And the methodology for determining growth includes a change in achievement levels. The
accompanying chart provides detail regarding subgroup baselines and anticipated achievable annual goals.  The District will
also evaluate specific methodology to determine the achievement gaps, review graduation rates, college enrollments and post-
secondary degree attainments.  The District has a proven record of ambitious yet achievable annual goals based on the
assessment of its pilot program.

This section received a high rating.

B. Prior Record of Success and Conditions for Reform (45 total points)

 Available Score

(B)(1) Demonstrating a clear track record of success (15 points) 15 12

(B)(1) Reviewer Comments:
For the past four years, the District piloted the project, GLOBAL, in one of its four high schools. The results are impressive.
The district has documented evidence of their capacity to close the achievement gap as represented by the specified
indicators.

They have hired a graduation coach and tracked proficiency for grade 3 – 8 over a four year period.  And the graduation rates
for a given cohort have increased by 14.5 percent since the employment of a graduation coach especially for cohort
subgroups.

Rutherford County Schools has only one low-performing school. The Rutherford Opportunity Center (ROC) is an alternative
school that serves students in grades 6 – 12.  Their significant reform plan is to provide individual learning plans each student
enrolled.  They have implemented turnaround principle in this school as described in the document titled ESEA Flexibility. 
This addresses interventions aligned with turnaround principles in their lowest achieving school.

Student performance data is available to all stakeholders via digital presentations and the Director's Accountability Update
presentation to the BoE annually.  Teachers use formative and benchmark assessments to monitor the progress of their
students and to plan for whole group, small group, and individualized instruction activities. 

The assessment data is reported to the newspapers and annual test scores are sent home with the students.  One concern is
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that the District should consider ways ensure that parents understand the results and how and why teachers use the data to
improve ongoing instructional activities.  This is considered a weakness.

Because of the prior success with their low performing Priority School and their desire to scale-up, in this section the applicant
received a high rating.

(B)(2) Increasing transparency in LEA processes, practices, and investments (5
points)

5 3

(B)(2) Reviewer Comments:
Rutherford County Schools (RCS)  were recognized by the NC State Treasurer for their new transparency and other
improvement initiatives.   In  Spring 2012, RCS received the Award for Excellence in Accounting and Financial Management. 
They are governed by NC statute regarding availability of public records.  General Statute 132-6, Inspection and examination
of records, states that “every custodian of public records shall permit any record in the custodian’s custody to be inspected and
examined at reasonable times and under reasonable supervision by any person, and shall, as promptly as possible, furnish
copies
thereof…”.

The description of mandated accountability upon Rutherford County is clearly stated and apparently applied to the  North
Carolina law.. The stated indicators were not appended to the proposal.  Notwithstanding the absence of attached
documentation, the reviewer gave Rutherford County Schools a medium score based on their delineation of compliance with
state law.

(B)(3) State context for implementation (10 points) 10 9

(B)(3) Reviewer Comments:
Rutherford County Schools demonstrates evidence of successful conditions and sufficient autonomy under state legal,
statutory, and regulatory requirements to implement the personalized learning environments described in its proposal. 

Effective 2012-2013, NC implemented new Common Core State Standards (CCSS) in math and language arts. The standards
define the knowledge and skills students should have in order to graduate high school and be able to succeed in college or a
career.  Qualified North Carolina high school age students can begin their two- or four-year college work, tuition free, while
they are in high school allowing them to get a head start on their
workplace and college preparation. 

The Governors new Career and College Promise program provides three pathways to help advance eligible students’ post-
high school success including: 1.) Transfer of credits for all students earning 44 hours of credit at North Carolina Community
Colleges; 2.)  Students can earn free technical career credits at North Carolina Community College; and,  3.) Can receive free
college credits as a high school freshman  to help advance eligible students’ post-high school success by attending a
Cooperative Innovative High School.

Due to the success of its early college high school and the laptop initiative, Rutherford County Schools sought and obtained an
NCiRIS grant.  All three traditional high schools have been selected for inclusion in this grant.  One high school is currently in
the training and implementation phase with the remaining two traditional high schools beginning in 2013-2014. Given our rural
location, the 1:1 laptop component of Going G.L.O.B.A.L. is essential to meeting the NCiRIS goal of students earning up to 21
hours of college credit while in high school.

The reviewer recommends that this section  be scored high given the various available options for personalized learning
environments to occur under this proposal.

 

(B)(4) Stakeholder engagement and support (10 points) 10 7

(B)(4) Reviewer Comments:
On June 25, 2008, the Rutherford County community and business leaders including the Rutherford County Commissioners
and the Rutherford County Board of Education initiated a Blue Ribbon 21st Century Commission.  At their inaugural meeting,
the program stated: “The Rutherford County Board of Commissioners and the Rutherford County Board of Education share a
common vision to provide our citizens, teachers, and students with the resources, tools, and technology to position Rutherford
County as a world-class competitor in our global economy.”  Upon conclusion of the meeting, the joint Boards approved a
resolution that included an avenue by which citizens could signify their desire to be a partner in the initiative.
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Rutherford County Schools’ staff convened a team to develop a plan based upon the findings and recommendations of the
Blue Ribbon 21st Century Commission.  Team members included teachers representing all grade spans and content areas,
students and administrators.  This team gathered research regarding 1:1 initiatives across the country through phone
conversations, professional literature and site visits.  On December 8, 2009, the
Rutherford County Board of Education voted unanimously to establish a 501(c) 3 Foundation for the purpose of supporting the
Rutherford County Schools. The Rutherford County Schools Education Foundation board established the following goals to
benefit the Rutherford County Schools: 1) to generate unrestricted funds;  2) to advance technology; and, 3) to promote public
awareness. 

The plan was presented to Local Advisory Councils, Teacher Advisory Councils, PTA and PTO groups, community leaders and
community groups.  After significant input from the community, the draft was revised and the final plan was developed.  A
weakness would be the lack of evidence current input from  parents and students though the plan was presented to the PTA. 
All other stakeholders provided letters of support.   The applicant scored a high medium.

 

 

 

 

(B)(5) Analysis of needs and gaps (5 points) 5 5

(B)(5) Reviewer Comments:
Since the implementation of Going G.L.O.B.A.L. in 2010, Rutherford County Schools have made great strides toward providing
personalized learning environments for students. Part IX, Section C of the document describes in detail the learning and
teaching activities that have been used to prepare their students for college and careers. 

The use of formative, benchmark, and summative data provide them with information needed to monitor progress and make
instructional decisions for each student in grades PreK - 12.  The areas of need identified include students who live in
economically disadvantaged homes and qualify for free and reduced lunch (i.e., 65% qualify for free/reduced lunch, 20.7% live
in poverty, 14.2% unemployment rate).  Another logic behind the reform proposal demonstrates that reading and math
proficiency in grade 3 - 8 fall behind the state average.   The logic also reveals that the percent of students graduating from
high school in 4 years was approximately 7.0% below the state average.  The logic behind the reform proposal is the percent
of students ready for college-level coursework according to the 2012 ACT scores was significantly lower than the state
average in all academic areas (English, Mathematics, Reading, Science) as well as collectively for the Composite Score.

The RCS proposal demonstrates significant information regarding the purpose and commitment to overcome disturbing trends
and to formulate its plan of action.  Therefore, this reviewer would score this section high. 

C. Preparing Students for College and Careers (40 total points)

 Available Score

(C)(1) Learning (20 points) 20 16

(C)(1) Reviewer Comments:
The Rutherford County Schools (RCS), as a result of a thorough analysis of its instructional programming, developed a plan in
2009 to provide a rigorous, relevant course of study for each student.  The stated goal was to ensure a personalized learning
pathway tailored to each student’s needs that would lead to high school graduation and readiness for college or a career.  The
plan was focused upon best practices with regard to instructional strategies and personalized learning environments at each
grade level. 

RCS plans to achieve age appropriate education beginning at the Pre-K level, work begins early to lay a foundation for
establishing personalized learning paths for all students.  Prior to entering kindergarten, students are assessed using the
Brigance Early Childhood Screens. With items addressing the domains of language development, literacy, physical health,
math, and science, the Brigance Screen allows teachers and administrators to identify areas of potential learning deficits as
they prepare to differentiate instruction.  Teachers use information to begin the development of Personalized Education Plans
(PEPs), which are created and monitored via the online Easy PEP system.  PEPs became the foundation for differentiating
instruction through the Responsiveness to Intervention (RtI) initiative.  Currently all but one elementary school in RCS
participates in the Responsiveness to Intervention (RtI) model.  The remaining elementary school will begin RtI next year.



Technical Review Form

http://www.mikogroup.com/rttd/technicalreviewall.aspx?appid=0637NC&sig=false[12/8/2012 12:09:25 PM]

Beginning in elementary school, their instructional focus is upon students developing individualized learning goals to help
students graduate from high school on time and become college and career ready.  In middle school counselors and teachers
use Career Cruising to help ensure that all students have completed career interest inventories and matchmaker activities. 
These activities require input from students regarding their current interests, likes and
dislikes, hobbies, and self-perceived strengths and weaknesses.  The program adjusts its pathway recommendations based on
student input.  AT the high school level,  the Rutherford Early College High School is a student-centered learning community
focused on the principles of rigor, relevance, relationships, respect, and responsibility. Students are enrolled simultaneously in
high school and college level coursework. 

The reviewer, in light of all the evidence from PreK through high school including some college course work, finds evidence of
their involvement in deep learning experiences in areas of academic interests and have access to career and college
opportunities based upon a personalized sequence of instructional content.  The lone exception or weakness is the minimal
evidence of the ongoing support of parental input and involvement. However, this proposal section is scored high.

(C)(2) Teaching and Leading (20 points) 20 18

(C)(2) Reviewer Comments:
Rutherford County Schools has developed a comprehensive and high quality professional development model for improving
learning and teaching by personalizing the learning environment in order to provide all students the support to graduate
college and/or become career-ready.  The RCS model includes face-to-face professional development, online modules and
daily job-embedded professional development facilitated by the instructional technology facilitators, coaches for the
Academically and Intellectually Gifted (AIG) program and instructional coaches.  To implement their initiative, all of RCS
teachers, principals and central office instructional leaders participated in five days of district Common Core training in
preparation for implementation of the Common Core Standards and NC Essential Standards during the 2012-2013 year.

As a result of the training, teachers and administrators had the opportunity to work together across the district in grade
span/content area workgroups (i.e. elementary math teachers, middle school math teachers, etc.) to gain an understanding of
the depth of the content expectations within each subject area as well as the 21st century skills students should develop as
they interact with the content standards.  This plan offers principals, central office instructional leaders and grade span
Common Core and Essential Standards content to attend Professional Learning Communities at Work.  This school year their
teachers, principals and central office instructional leaders will again participate in five days of Common Core training. 
Elementary teachers will  focus on literacy across content areas led by a nationally known literacy consultant.  During those
teacher development days teachers will study
comprehension strategies and content area reading, writing and vocabulary.

Responsiveness to Instruction (RTI) is a process employed beginning in the elementary years.  RTI embraces the problem-
solving model that relies on data collected through various means.  Rutherford County Schools uses two measures in
examining student data to determine where students are performing. These measures include Measures of Academic
Progress (MAP) and AIMSweb.  MAP data for individual students translates to Compass Learning Odyssey and creates
personalized learning pathways matched to individual student’s needs and AIMSweb is a web based measurement tool for
benchmarking and math.  At all grade levels personalized plans for high need students are developed.  Specialized plans
include Individualized
Education Plans (IEPs) as well as Personalized Education Plans (PEPs). 

Based on their approach to teaching and leading that helps educators to improve instruction and increase their capacity to
support student progress toward meeting college- and career-ready standards or college- and career-ready graduation
requirements by enabling the full implementation of personalized learning and teaching for all students, the District
demonstrates its effort to provide highly effective educators.   The information share above highlights some of the critical,
comprehensive and convincing initiatives that RCS has employed. 

The evaluator scores this section high because they offer comprehensive professional development opportunities for staff. 
Additionally,  they have training, policies, tools, data, and resources that enable them to structure an effective learning
environment that meets individual student academic needs to accelerate student progress through common and individual
tasks toward meeting college- and career-ready standards.

D. LEA Policy and Infrastructure (25 total points)

 Available Score

(D)(1) LEA practices, policies, rules (15 points) 15 11
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(D)(1) Reviewer Comments:
Rutherford County Schools (RCS) has demonstrated that it currently has policies, practices, and rules that facilitate
personalized learning. These policies, rules, and practices are reviewed and adapted to provide even more flexibility and
support for all schools.  In addition, through the use of grant funds the District is able to support and strengthen instructional
programs through addition instructional and professional development regarding differentiated instruction, instructional software,
and technology integration.

The district team is organized into four divisions, including curriculum and instruction, operations, human resources, and
finance.  The superintendent, in collaboration with the district team and principals leads RCS.  District staff in these areas
provides needed support for schools to fulfill  the mission and accomplish the goals set forth in the strategic plan.

Each location has a School Improvement Team (SIT) comprised of staff members from all areas and parents who help develop
a plan for their school based on the previous year(s) data. The SIT meets regularly to assess and make changes as needed.
A Local Advisory Committee (LAC) is also formed at each school, made up of 6-9 parent representatives. 

RCS has taken a big step in the personalized learning process by increasing the technology capabilities of all students and
teachers.  All classrooms K-12 in RCS have Promethean Boards and all teachers K-12 have been provided laptops for use in
planning and instruction. The technology tools that are being incorporated in RCS are being used to meet the challenges of
differentiating instruction for all students’ learning. The technology provides more creative and effective pathways for
supporting individualized learning for all students. This includes specialized categories of students such as ESL, AIG, and
Exceptional Children (Special Education).  A concern in this sections is the inexplicit statement regarding strategies that they
will employ to sections c and d of this section.  However, these issues were addressed under section C2 in the discussion of
appropriate intervention for struggling students.

Based on this reviewers analysis of the evidence, this section requires a high medium score.

 

 

 

(D)(2) LEA and school infrastructure (10 points) 10 9

(D)(2) Reviewer Comments:
RCS has ensured that all participating students, parents, educators, and other stakeholders (as appropriate and relevant to
student learning), regardless of income, have access to necessary content, tools, and other learning resources both in and out
of school to support the implementation of the applicant’s proposal.

Approximately one-third of Rutherford County residents do not have adequate Broadband access to the Internet; only dial-up
or satellite connections are available to them. Since Rutherford County Schools only utilizes approximately one-half of the fiber
build out to its schools, the county has the potential to expand the remaining dark fibers in the network to Internet wired and
wireless access to the community. During the initial build out, some fire departments and public libraries gained access
through the fiber route of the schools.

Rutherford County Schools currently employs a variety of data tool systems. Systems include:

 • Integrated Solutions Information Systems (ISIS) used as the Budget & Financial Management Reporting tool
• Human Resources Management System (HRMS) used to track licensure and demographic data for all employees
• North Carolina Windows of Information on Student Education (NC WISE) used for managing student demographics, data,
transcripts, and a limited test   score bank; and the
• Education Value Added Assessment System (EVAAS) used for student performance predictors and data analysis.

RCS receives Internet access from the NC State Education Network /MCNC/ NC DPI currently at 500m via fiber at the central
office.  All schools utilize SharpSchool Web management and Google Apps for Education for web communications and
collaboration. Other systems such as iTunes U, Discovery Streaming, and SchoolTube provide access to media rich content
for all students and teachers. All middle and high school teachers, students, and parents have access to ANGEL for lesson
content, communications, and assignments.  Since 2007, RCS has consolidated resources, including moving servers and
storage devices from individual school sites to a secure location in the central office, in order to increase efficiency of technical
support and to decrease costs.  The school system has made a concerted effort to provide more appropriate, reliable, and/or
cost effective services.

The extent to which RCS has given its efforts to enhance the quality of its educational pursuits through information technology
and interoperable data systems is remarkable for the area they serve.  The complexities they have overcome should be an
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example to others and a real learning opportunity for RCS.  Therefore the reviewer rates this section as high. 

 

 

E. Continuous Improvement (30 total points)

 Available Score

(E)(1) Continuous improvement process (15 points) 15 10

(E)(1) Reviewer Comments:
The applicant has a clear and high-quality approach to continuously improve its plan based upon initial implementation of the
Going G.L.O.B.A.L. initiative. Curriculum directors, school administrators and technology staff developed an extensive
evaluation plan through a collaborative process.  The plan utilizes various data sources to monitor project activities and
evaluate measurable outcomes. 

Decisions regarding necessary resources, additional professional development, and technical support are based on the data
gathered from surveys, administrator observations, school improvement meetings, focus group discussions, technology request
submissions, technical infrastructure audit, and district leadership meetings.  Other data that will be collected to evaluate the
effectiveness of Race to the Top district funded activities include graduation rates, attendance rates, college enrollment rates,
MAP growth, FAFSA submissions, teacher effectiveness, and principal effectiveness. 

Measures of Academic Progress (MAP) assessments are administered to all students in grades K-8 three times per year. Both
reading and mathematics assessments are administered and the results are used to determine student areas of
strength/weakness, and for teachers to make instructional decisions for their classrooms.

Since subgroup data has not been collected in the past, the number / percentage of 9-12 students who completed and
submitted the FAFSA is being reported only by school. However, the guidance counselors at each school have been notified
that subgroup data will need to be collected from this point forward. In addition, three traditional high schools will each have
the resources provided by the McNair Foundation beginning with the 2012-2013 school year. It is their expectation that these
numbers/percentages will increase as a result.

A weakness is that the applicant did not explain how they will publically share information regarding the quality if its
investments funded by RTTP (i.e.,  investments in professional development, technology and staff).  This information is critical
to the planning processes of other schools within their.  Therefore, the reviewer recommends a high medium score for this
section.

 

(E)(2) Ongoing communication and engagement (5 points) 5 1

(E)(2) Reviewer Comments:
Strategies for ongoing communication and engagement with internal and external stakeholders is not identified in this proposal
either because it was ommitted on the District's template or because they failed to address it.  Therefore the score for this
section is a low.

 

 

 

(E)(3) Performance measures (5 points) 5 1

(E)(3) Reviewer Comments:
The applicant did not complete charts a or b.  Nor is there a narrative for those charts.  They completed the performance
measures for the PreK charts.  They filled in the blanks for the subgroups in PreK. However, there is no rationale for the
measures.  Therefore the reviewer can only score this section as low.

(E)(4) Evaluating effectiveness of investments (5 points) 5 4
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(E)(4) Reviewer Comments:
Because this project is on going, the District has offered concrete information regarding their best thinking.  They have
effectively established a monitoring plan and  continue to monitor project and evaluate outcome activities.  Based on the
information, decisions regarding professional development and technical support for teachers and students are improved. 
Additionally, they employ the state evaluation tool for teachers and principals which is in the process of being updated to
include teacher and principal effectiveness based on student growth.

With the hiring of a grant project manager, this responsible person, will report monthly use of time, staff, and money, and
generate a website for the purpose of disseminating information information and status updates pertaining to the grant.

Due to an exceptional relationship with their longstanding partner, the District will include three additional high schools and
middle school target population to participant in the project.    In this section, there was no mention of modifications of school
and schedules and structures. The District received a high rating.

F. Budget and Sustainability (20 total points)

 Available Score

(F)(1) Budget for the project (10 points) 10 9

(F)(1) Reviewer Comments:
The budget identifies all sources of funding an noted that most funding is through the State Agency.  The majority of
sustainable funding for this project will stem from state funding sources as it has in the past. The District utilizes Low Wealth,
Disadvantaged, Instructional Materials and At-Risk funding for equipment and training. Federal grants facilitate access to
ample opportunity for staff development, through Title I and IDEA. RLIS funding to be utilized for equipment purchases. CTE
funding (state and federal) will not only provide needed training but is designed to sustain funding for equipment updates.

The remainder of funding is to come from competitive grants, support from the Rutherford County Education Foundation and
other community partners, and from the modest fee charged to students to cover insurance/accidental damage of laptops and
damage assessments for major repairs or lost/stolen units.

Since 1989, The Robert and Janice McNair Educational Foundation (RJMEF) partnered with Rutherford County Schools (RCS)
to increase the number of Rutherford County students who are prepared for, and pursue, a postsecondary education.  The
work of this partnership was recognized in July 2012 as the Foundation was awarded the Community Partner of the Year at
the National Council of Community and Education Partnership (NCCEP) and Gaining Early Awareness and Readiness for
Undergraduate Programs (GEAR UP).

 Foundation offices are housed in each of the three traditional high schools. The McNair Educational Foundation employs an
Executive Director who provides leadership in developing and implementing programs, two full time Financial Aid
Specialists/Mentor Coordinators, one part time Mentor Coordinator and one full time Academic Program Coordinator to fulfill  its
mission of preparing all students for college success. The RJMEF also recruits, trains, and manages over 120 adult volunteer
mentors who work with students in the middle and high schools in Rutherford County.

For nearly 20 years, the RJMEF operated the summer transition program, JumpStart, at East Rutherford High School each
summer. The success of the JumpStart program led RCS and the Foundation to seek avenues for program replication. In
2008, their partnership submitted and was awarded a North Carolina Drop Out Prevention grant of $150,000 for the purpose of
replicating the Foundation’s successful summer transition program for at-risk 9th grade students in two additional high schools.

The reviewer finds the budget for this project adequate to continue and expand the project for the next four years. The score
for this section is high.

 

 

 

(F)(2) Sustainability of project goals (10 points) 10 8

(F)(2) Reviewer Comments:
The District has identified key goals to set goals to improve the high school graduation rate and decrease the dropout rate.To
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reach  key goals professional development for teachers and administrators will focus on developing expertise in how to
succeed with every student.  This will ensure that students at all grade levels will be given the opportunity to excel in a
rigorous curriculum that is supported by 21st century learning tools.  One important deliverable is to sustain 1:1 student
computer ratio to maximize the number of students who earn college credits.  The McNair Foundation offers a coherent and
sustainable partnership. The foundation  provides services and supports for district students.  The private foundation has
implemented programs to support students through academic mentoring, scholarships, and college planning.  One concern is
that the District must ensure that parents and family are engaged and understand what is available to their students.

The reviewer recommends a score of high for this section because they have presented a high quality plan that is
representative of a plan for sustainability of the project's goals after the term of the grant.  

 

Competitive Preference Priority (10 total points)

 Available Score

Competitive Preference Priority (10 total points) 10 8

Competitive Preference Priority Reviewer Comments:
Since 1989, The Robert and Janice McNair Educational Foundation (RJMEF) has partnered with Rutherford County Schools
(RCS) to increase the number of Rutherford County students who are prepared for, and pursue, a postsecondary education.
The work of their partnership was recognized in July 2012 as the Foundation was awarded the Community Partner of the Year
at the National Council of Community and Education Partnership (NCCEP) and Gaining Early Awareness and Readiness for
Undergraduate Programs (GEAR UP). The NCCEP cited the Foundation’s work to prepare students academically for college,
to provide an adult mentor for every student, and to provide assistance in securing financial aid as the basis for the selection.

The Foundation offices are housed in each of their three traditional high schools. The McNair Educational Foundation employs
an Executive Director who provides leadership in developing and implementing programs, two full time Financial Aid
Specialists/Mentor Coordinators, one part time Mentor Coordinator and one full time Academic Program Coordinator to fulfill
their mission of preparing all students for college success. The RJMEF also recruits, trains, and manages over 120 adult
volunteer mentors who work with students in the middle and high schools in Rutherford County.

Increasing the graduation rate is essential as they prepare all students for success after high school. The RJMEF operates a
3-week summer program, JumpStart, for rising 9th grade students who need increased academic interventions prior to
beginning high school. Students were identified for participation in the program as by attendance, grades, and behavioral
criteria that put them atrisk of dropping out of high school.  The expansion of the JumpStart program from one high school to
all three traditional high schools demonstrates the collaborative work of their partnership and their ability to develop and scale
up effective programs. 

Originally, the Foundation was housed in East Rutherford High School and worked only with East Rutherford High School and
the elementary and middle feeder schools in that district. For nearly 20 years, the RJMEF operated the summer transition
program, JumpStart, at East Rutherford High School each summer.  The success of the JumpStart program led RCS and the
Foundation to seek avenues for program replication.

A core component for college access is assisting students in obtaining financial assistance.  A Financial Aid Specialist at each
high school works with seniors and their families to complete the FAFSA and follow up with college financial aid offices. 
Additionally, the Foundation provides approximately $400,000 annually in financial awards to students in Rutherford County
Schools at East Rutherford and Chase High Schools through the ROPE (Reaching for One’s Potential for Excellence) Awards
program.  Eligible students submit applications and references that are reviewed by a committee of teachers and guidance
counselors from across the district that considers character qualifications and evidence the student has met / exceeded
academic potential. In
2012, eighty-seven students earned the ROPE Award. The purpose of the ROPE Award exceeds the obvious benefit of
$5600.

The District and the Foundation will utilize data from the National Student Clearinghouse to determine postsecondary
enrollment and degree attainment. Their partnership has tracked student data beginning with the graduating classes of 2008
from all three traditional high schools, the early college high school, and our alternative high school.  However, the most
laudable goal of the program is its quest to achieve a 100% graduation rate.

This reviewer has completed its review of the applicant's proposal and finds a lone weakness in the LEA's engagement of
parents in the educational process.  This weakness may well be due to a cultural imbalance that permeates many low income
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communities.  Parents are often engaged in the activities of daily living and are less able to commit to activities after work
hours.  This weakness represents the need for continuos an ongoing verbal communication through PTA's and other groups
who can effectively communicate and represent the perceived needs of parents and students to the community.  It is apparent
to this reviewer that the District has put its best foot forward in that regard. 

 

 

 

 

Absolute Priority 1

 Available Score

Absolute Priority 1 Met/Not
Met

Met

Absolute Priority 1 Reviewer Comments:
Rutherford County Schools has coherently and comprehensively addressed how it will build on the core educational assurance
areas to create learning environments that are designed to significantly improve learning and teaching.  They plan to
implement personalized strategies, tools, and supports for students and educators that are aligned with college- and career-
ready standards or graduation requirements.  They indicate that they will accelerate student achievement and deepen student
learning by meeting the academic needs of each student.  They plan to increase the effectiveness of educators by employing
the North Carolina evaluation tool for teacher effectiveness tied to student growth.   They will expand student access to the
most effective educators while decreasing achievement gaps across student groups. Finally, they will increase the rates at
which students graduate from high school prepared for college and careers by periodically monitoring their attendance and
academic progress.

RCS has worked for seven years to perfect its processes and to receive input from its students, parents, teachers and
administrators.  They have  focused and received financial and consultant support from mentors and career counselors at the
high school level.  This district seized the opportunity, overcame technological obstacles and community economics and began
reforming their educational system to establish personalized learning strategies that will enable their students to move through
the educational system from PreK through High School managing their education choices so as to enable college or career
readiness.  They were aided by state statutes and core instructional standards designed to compete with 21st century
educational options.

This applicant offers a forward thinking expression of futuristic opportunities to adapt the teaching and learning programs to
meet the needs of children and to create student access for high risk students in a thoughtful manner that considers the
educational interests of students and families.  The applicant met the criteria.

 

Total 210 166

Optional Budget Supplement (Scored separately - 15 total points)

 Available Score

Optional Budget Supplement (Scored separately - 15 total points) 15 1

Optional Budget Supplement Reviewer Comments:
There was no request for an Optional Budget Supplement.
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